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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	240

	Proportion (%) of pupil premium eligible pupils
	9%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	1st Year 2025 - 2026

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Helen Britten
Headteacher 

	Pupil premium lead
	Emily Davies
SENDCO / Assistant Headteacher

	Governor / Trustee lead
	Kerry Marsh


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£37,790

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£37,790


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our aim is to ensure that every disadvantaged pupil thrives academically, socially, and personally, regardless of the challenges they face. We are committed to closing attainment gaps, accelerating progress, and fostering high aspirations so that all pupils experience success and are fully prepared for the next stage of their education and life beyond school. Every child should access a rich, ambitious curriculum and develop the knowledge, skills, and character needed to flourish.
Our Pupil Premium strategy is designed to remove barriers to learning and provide targeted support where it is most needed. Through robust diagnostic assessment and ongoing monitoring, we identify individual needs early and intervene promptly. This tiered approach ensures disadvantaged pupils benefit from excellent classroom practice, personalised interventions, and opportunities that build cultural capital and aspiration.
Through evidence informed practice decisions are rooted in research and best practice, ensuring that resources deliver maximum impact. The key principles of our strategy are rooted through high quality teaching. Evidence from the EEF and Sutton Trust confirms that strong teaching has the greatest impact on disadvantaged pupils. We prioritise professional development and curriculum consistency to secure excellence in every classroom.
Early identification and responsive intervention are fundamental. We act swiftly when needs are identified, using data, teacher insight and pupil / parent voice to tailor support for both academic and personal development.
Our strategy goes beyond academic attainment, focusing on wellbeing, resilience, and enrichment to prepare pupils for life in all its fullness. The strategy aligns with our School Development Plan and involves subject leaders, SENCO, and pastoral teams to maintain a coherent, whole-school approach. It means we take collective responsibility for overcoming the barriers of achievement that are brought about circumstances.
Every decision is guided by our vision: “Through Faith, Hope and Love we learn together.” We recognise that vulnerability is not limited to pupils eligible for Pupil Premium funding; therefore, our approach encompasses all pupils whose learning and progress may be adversely affected by social or economic challenges. While not all disadvantaged pupils are underachieving academically, our focus is to fulfil the highest aspirations for progress and achievement, enabling every child to experience life in all its fullness (John 10:10). By developing the whole child, we prepare them to become well-rounded individuals ready for the next stage of their education


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	As part of our ongoing commitment to high-quality teaching and learning, WGES has developed a bespoke Suite of Learning that outlines our shared pedagogical principles and expectations. With several new teachers and curriculum subject coordinators joining the school, it is essential to ensure that this framework is consistently understood, implemented, and embedded across all classrooms and subject areas. Pupils are not consistently secure in recalling and applying prior knowledge from previous topics in foundation subjects. This reduces their ability to make meaningful connections across the curriculum and embed learning into long-term memory. Embedding systematic retrieval practice will strengthen knowledge retention, link learning across units, and support progression in foundation subjects.

	2
	Following the school’s end-of-year review against the Derbyshire Inclusion Framework, key next steps have been identified to strengthen inclusive practice, particularly for pupils with SEND and those from disadvantaged backgrounds. These include the implementation of the new AET Progression Framework to assess and track social and emotional development, and the embedding of neurodiverse-affirming approaches through the ND Advocates and PINS projects. These actions reflect a commitment to early identification, personalised provision, and inclusive environments, in line with national priorities outlined in the DfE’s SEND and AP Improvement Plan (2023). 

	3
	Writing remains a key area for development, particularly for disadvantaged pupils. Although overall attainment in writing is above national averages, the internal gap between disadvantaged and non-disadvantaged pupils is greater. Current KS2 data shows 66.7% of disadvantaged pupils achieved the expected standard by the end of KS2 compared to 93.1% of non-disadvantaged peers, creating a gap of 26.4 percentage points, which is wider than the national gap (19pp). While strategies such as peer and self-assessment, accurate spelling, and effective editing are in place, they are not yet embedded consistently. This indicates that disadvantaged pupils are not progressing at the same rate as their peers in developing independence, precision, and depth in writing.

	4
	Observations, pupil voice and early help referrals, show that 45% of our disadvantaged pupils are not yet ready to self‑regulate, particularly during transitions and moments of heightened emotion. Adopting a consistent, neuro‑informed language of regulation, for example, teaching and modelling Dan Siegel’s hand model of the brain (“flip your lid”) so pupils and adults can recognise when the thinking brain and feelings brain are not connected and co‑regulate back to calm, will strengthen shared understanding and practice. This aligns with relational guidance that prioritises connection, co‑regulation and restoration over punitive responses, which is associated with reduced opportunities for dysregulation and improved wellbeing and learning.

	[bookmark: _Toc443397160]5
	In 2024–2025, the school set a target for 54% (19/35) of Year 4 pupils to achieve full marks in the Multiplication Tables Check (MTC). However, only 31% (11/35) achieved 25/25. While the average score improved to 22.9, the proportion of pupils reaching the expected standard fell short of the target. Fluency and automaticity in multiplication facts remains a focus, with disadvantaged pupils performing below their peers. Current Year 4 MTC data shows an average score of 20.6 for disadvantaged pupils compared to 23.19 for non-disadvantaged, creating an internal gap of 2.6 points. While 33.3% of disadvantaged pupils achieved full marks (25/25), this is below the proportion of non-disadvantaged pupils nationally (37%) and indicates that recall speed and accuracy are not yet secure for all learners. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	All pupils experience consistently high-quality, evidence-informed teaching across the curriculum. New teachers confidently implement the WGES Suite of Learning, and all staff, including subject coordinators, embed agreed pedagogical principles. Best practice is routinely shared, ensuring that teaching approaches are coherent, retrieval strategies are applied effectively, and pupils secure and build on prior learning to make sustained progress.

	· All teachers demonstrate consistent use of the WGES Suite of Learning in lesson planning, delivery, and assessment.
· Lesson observations and learning walks show alignment with agreed pedagogical principles across all classrooms.
· 100% of new teachers report increased confidence in applying the WGES framework (measured through surveys).
· Subject coordinators actively model best practice.
· Evidence from book scrutiny, pupil voice, and planning reviews confirms that WGES strategies are embedded in all subjects.
· Pupil progress data demonstrates sustained or improved attainment across subjects for all cohorts.
· Pupils articulate a clear understanding of learning routines and expectations, reflecting consistency in classroom practice.
· Best practice is shared regularly through staff meetings, coaching cycles, and collaborative planning sessions.


	All pupils with from disadvantaged backgrounds and those with SEND are accurately identified, tracked, and supported through a new consistent, evidence-informed system (AET Progression Framework). Staff implement inclusive, neurodiverse-affirming practices that promote emotional wellbeing, engagement, and academic progress. Pupils experience timely interventions and an environment where social, emotional, and academic needs are met, enabling them to thrive and achieve their full potential

	· All pupils with SEND and disadvantaged backgrounds are accurately identified using robust diagnostic tools and teacher observations.
· Individual needs are documented in updated provision maps and pupil profiles, reviewed termly.
· A consistent tracking system is in place, showing progress in academic attainment, social-emotional development, and engagement.
· Termly data reviews demonstrate measurable improvements in targeted areas for identified pupils.
· Personalised interventions for SEND and disadvantaged pupils are implemented and monitored for impact.
· Lesson observations and learning walks show that neurodiverse-affirming strategies are embedded across classrooms.
· Pupil voice indicates that SEND and disadvantaged pupils feel included, supported, and able to access learning.
· Academic progress for SEND and disadvantaged pupils meets or exceeds FFT targets.
· SEMH indicators (e.g., reduced dysregulation incidents, improved attendance) show positive trends over the year.


	Pupils demonstrate improved quality and depth in writing, with above national average progress. Writing across the school reflects independence, precision, and reflection through consistent use of accurate spelling, and effective proofreading and editing. Pupils show a deeper understanding of how composition choices shape meaning, enabling them to produce well-structured, purposeful texts across the curriculum.

	· All disadvantaged pupils meet or exceed FFT targets for writing, with a reduced gap compared to non-disadvantaged peers.
· Book scrutiny evidences improved composition, accurate spelling, and effective editing across all year groups.
· Increased % of HFW and common exception words
· Pupils independently apply proofreading and editing strategies before publishing work.
· Increased accuracy in spelling and grammar, measured through diagnostic assessments and termly writing moderation.
· All teachers implement agreed writing pedagogy, including consistent implementation of the writing toolkit

	Staff consistently apply relational approaches and model regulation strategies, creating an emotionally attuned environment that supports connection, and restorative behaviour. Pupils develop the language and skills to recognise and manage emotions, enabling improved wellbeing, positive relationships, and readiness to learn across the curriculum

	· All classrooms display and use agreed emotional regulation tools (e.g., Zones of Regulation, calm spaces).
· Lesson observations and learning walks confirm that relational approaches are embedded across all phases.
· 100% of staff complete CPD on relational practice and emotional literacy.
· Pupil voice demonstrates understanding of emotional vocabulary and strategies for self-regulation.
· Pupils can identify emotions and use agreed strategies independently or with minimal support.
· Reduction in dysregulation incidents and behaviour referrals compared to baseline.
· Improved attendance and engagement for pupils previously identified as at risk due to SEMH needs.
· Behaviour logs show increased use of restorative conversations and reduced punitive measures.
· Pupils demonstrate improved readiness to learn, reflected in progress data and classroom engagement.

	All pupils, including those from disadvantaged backgrounds and SEND, develop secure fluency and automaticity in multiplication facts. Year 4 outcomes improve, with a higher proportion achieving full marks (25/25) in the MTC. Pupils demonstrate confidence in mathematical oracy and apply multiplication knowledge accurately in reasoning and problem-solving, reducing cognitive load and enabling access to higher-level mathematical concepts.

	· Year 4 pupils achieving full marks (25/25) in the MTC increases by at least 10 percentage points compared to the previous year.
· Average MTC score for disadvantaged pupils rises to 21.5, narrowing the gap with non-disadvantaged peers to 2 points
· Weekly fluency checks and termly assessments across each cohort show sustained improvement in recall speed and accuracy of multiplication facts across all year groups.
· Daily fluency sessions embedded in classroom routines across KS2, with targeted interventions for pupils below benchmark.
· Evidence from planning and learning walks confirms consistent use of agreed strategies (e.g., retrieval practice, low-stakes quizzes).
· SEND and disadvantaged pupils access tailored support (e.g., precision teaching, scaffolded fluency tasks) and show measurable progress.
· Improved fluency reflected in stronger outcomes in reasoning strands of termly maths assessments.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £32,000
	Activity
	Evidence that supports this approach
	Challenge number

	Employment of teaching assistants to support through QFT and targeted intervention to close the attainment gap and nurture personal development.

	Strong teaching is the most influential factor in improving the academic outcomes of disadvantaged pupils of all abilities. It will also close the attainment gap between disadvantaged pupils and their peers across the county. 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
Metacognition and self-regulation approaches aim to help pupils think about their own learning more explicitly, often by teaching them specific strategies for planning, monitoring and evaluating their learning.
These strategies are usually more effective when taught in collaborative groups, so that learners can support each other and make their thinking explicit through discussion

	1
2
3
4
5

	Fluency activities planned daily in the classrooms, opportunities for enhanced multiplication fluency tasks through planned booster sessions.
	· Improving Mathematics in the Early Years and Key Stage 1 | EEF
· Improving Mathematics in Key Stages 2 and 3 | EEF
· Use assessment to build on pupils’ existing knowledge and understanding
· Assessment should be used not only to track pupils’ learning but also to provide teachers with information about what pupils do and do not know. This should inform the planning of future lessons and the focus of targeted support.
· Effective feedback will be an important element of teachers’ response to assessment. Feedback should be specific and clear, encourage and support further effort, and be given sparingly.

	4

	To maintain our outstanding quality of education, we are reaffirming expectations and promoting the sharing of best practice across the staff team. This includes ensuring that all staff are confident in applying the WGES Suite of Learning to deliver consistent, high-impact teaching. 
	· This approach is underpinned by the work of Barak Rosenshine, whose Principles of Instruction highlight the importance of clear modelling, guided practice, and regular review to support pupil understanding and retention. Similarly, Tom Sherrington’s Learning Rainforest advocates for a balanced approach to teaching that combines instructional rigour with opportunities for independent thinking and application. Both emphasise the value of spaced retrieval—the practice of revisiting and recalling prior learning over time—as a powerful tool for strengthening long-term memory and deepening understanding. 
· By embedding these principles within the WGES Suite of Learning, we aim to ensure that all pupils continue to benefit from a consistent, evidence-informed learning experience, and that all staff are supported in delivering high-quality teaching across the curriculum. 

	1

	A refined approach to attendance monitoring—viewed through the lens of SEND, disadvantage, and EBSA—alongside termly parent workshops, will further support engagement, wellbeing, and progress for all learners.
	· This approach is underpinned by research from the Education Endowment Foundation (EEF), which highlights the positive impact of both metacognition and self-regulation and social and emotional learning on pupil outcomes. By embedding these principles into our inclusive strategy, we aim to ensure that all pupils—particularly those with additional needs—are supported to thrive academically, socially, and emotionally. 
	4

	Improving the quality of writing across the school with a specific focus on increasing the proportion of disadvantaged pupils meeting the expected standard.
Further embed the revised DDAT writing spine to provide a consistent and progressive framework for writing development across all year groups. 
Introducing pupil-friendly writing checklists to support independence, precision, and reflection in writing, helping pupils take ownership of their progress. 
Strengthen proofreading and editing skills and enhance spelling accuracy.

	· These tools, combined with metacognitive strategies such as peer and self-assessment (Black & Wiliam, 2006; Andrade & Valtcheva, 2009), will help pupils take ownership of their writing, improve their ability to reflect on authorial intent, and make deliberate vocabulary and grammar choices to suit different audiences and purposes. This approach aligns with EEF recommendations and aims to raise expectations, improve consistency, and increase the proportion of pupils achieving greater depth in writing across the school. 
· https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2 

	3

	Continue with the implementation of Zones of Regulation and Behaviour Box to provide structured, accessible tools for pupils to understand and manage their emotional states. 
Developing restorative practices embedding consistent approaches to conflict resolution and relationship repair, promoting accountability and empathy. 
Creating a shared language and expectations across the school promoting clarity, consistency, and emotional safety for all pupils and staff. 

	· This approach is grounded in research from neuroscience and trauma-informed education (Siegel, 2012; Perry, 2006), which highlights the importance of emotionally safe environments for optimal learning, behaviour, and regulation. Building on the foundations laid in Year 1, the school will continue to align its practice with frameworks such as the Zones of Regulation and Behaviour Box, while refining the use of co-regulation strategies, emotional literacy, and restorative practices. These strategies are proven to reduce exclusions, improve wellbeing, and enhance academic outcomes (Bomber, 2007; Brighton & Hove Relational Practice Guidance). This work is further supported by the Education Endowment Foundation (EEF), whose guidance on Social and Emotional Learning (SEL) emphasises the importance of explicitly teaching emotional skills and creating supportive environments. The EEF’s Improving Behaviour in Schools report also advocates for consistent, emotionally informed adult responses and the development of shared language and expectations. 
· By continuing to embed these principles into our culture, language, and systems, we aim to create a school environment where all pupils feel safe, connected, and ready to learn—particularly those with additional needs or experiences of trauma. 
· 
	

	Strengthening fluency and automaticity in multiplication facts with a particular focus on increasing the proportion of Year 4 pupils achieving full marks (25/25) in the Multiplication Tables Check (MTC). 
Embedding targeted fluency practice and retrieval strategies to support regular rehearsal and rapid recall of multiplication facts across all year groups. 
Enhancing mathematical oracy through Power Maths using structured opportunities for pupils to articulate their thinking, reflect on learning, and use precise mathematical vocabulary. 
Modelling and scaffolding mathematical dialogue supporting pupils to reason aloud, explain strategies, and engage in peer discussion to deepen understanding. 
Using independent reasoning tasks to build confidence and fluency in applying multiplication facts in varied contexts. 

	·  This approach is supported by the Education Endowment Foundation (EEF), which recommends that schools prioritise fluency in number facts and structured teaching approaches to improve outcomes in mathematics (EEF, Improving Mathematics in Key Stages 2 and 3). Furthermore, the EEF highlights the importance of mathematical dialogue and oracy in developing reasoning and deepening understanding (EEF, Oracy and Disciplinary Mathematics – Derby Research School). By embedding these principles into our teaching and learning, we aim to raise attainment in the MTC and build confident, articulate mathematicians across all groups. 
	5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 5,290
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	1:1 / group support through QFT and targeted intervention to close the attainment gap and nurture personal development.

	· Providing targeted 1:1 and group tuition, focusing on English/Maths, to support gaps and barriers to learning and accelerate progress for pupils working below age related expectations in order to improve access to the whole curriculum. 
· Sutton Trust - Education Endowment Foundation (EEF) research states - ‘Small group teaching can sometimes be more effective than either one to one or paired tuition.’
· Sutton Trust - Education Endowment Foundation (EEF) research states ‘One to one tuition can be effective, on average accelerating learning by approximately two - five additional months’ progress.’
	1
2
3
4
5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £500
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	CPD staff
Understanding brain development and how children learn to self-regulate.

Sensory Processing Training and Emotional Coaching

Termly Parental Workshops

	Improving Social and Emotional Learning in Primary Schools | EEF
Evidence from the EEF’s Teaching and Learning Toolkit suggests that effective SEL can lead to learning gains of +4 months over the course of a year. 

Our aim is to strengthen our whole school offer approach additional to this to reduce our early help intake. 

	2
4

	
	
	



Total budgeted cost: £ [insert sum of 3 amounts stated above]
Part B: Review of the previous academic year 2024 - 2025
Outcomes for disadvantaged pupils
	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal data. The school’s strategic approach continues to secure strong outcomes for disadvantaged pupils, particularly in reading, phonics and overall inclusion and engagement in school life. Disadvantaged pupils benefit from a coherent combination of high-quality teaching, early intervention, and SEMH provision, which has contributed to closing the gap in key areas of attainment and progress.

· Reading: 100% of disadvantaged pupils achieved EXS+ by the end of KS2. This is a strength and demonstrates high‑quality first teaching, consistent phonics and an effective reading culture is having a positive impact on progress.
· Phonics: 100% of disadvantaged pupils passed the Phonics Screening Check (PSC), showing fidelity to the RWI phonics programme and effective intervention.
· Inclusion & enrichment: 100% of disadvantaged pupils participated in at least two enrichment visits and two extracurricular activities; attendance and engagement for PP are described as strong. This aligns to our “whole child” intent and cultural capital aim.
· SEMH support: Pupils accessing SEMH provision show improved self‑regulation, confidence through observations and pupil voice, and fewer dysregulation incidents; staff CPD is translating into practice.


Comparisons with national data demonstrates that on average our disadvantaged pupils at our school are making significantly better progress that the national averages in early reading, KS2 reading, and maths. 
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Overall Outcomes – Good Progress
Our strategy has successfully met its intended outcomes, and we will continue to build on these achievements within the next cycle. While an attainment gap remains between disadvantaged and non-disadvantaged cohorts, disadvantaged pupils have made strong progress against our targets. Moving forward, our focus will be on sustaining this trajectory and further enhancing their aspirational capacity to achieve their full potential.
Teaching – Good Progress
School data evidences excellent progress in phonics and reading for disadvantaged pupils, which has significantly enriched vocabulary development. These gains reflect the impact of high-quality teaching and targeted interventions. However, writing remains a key priority for 2025–26, as the internal gap is wider than national averages. Current KS2 writing outcomes show disadvantaged pupils at 66.7% compared to 93.1% for non-disadvantaged peers. Our strategic aim is to narrow this gap by at least 10 percentage points through focused teaching and intervention.
Targeted Academic Support – Average Progress
Targeted interventions have accelerated progress in reading and early language for many disadvantaged pupils. Spelling and multiplication fluency remain areas for development. While maths attainment is strong—PP pupils achieving 83.3% at EXS in KS2, outperforming national disadvantaged by +22.3pp—internal gaps persist. Analysis shows a mean score gap of 2.6 points in the Multiplication Tables Check between PP and non-PP pupils. Our goal is to close this gap, raise the PP mean score to 21.5, and increase the proportion achieving full marks by 20%.
Wider Strategies – Good Progress
Wider strategies have been highly effective in reducing non-academic barriers, improving wellbeing, and fostering inclusion and aspiration. Disadvantaged pupils demonstrate improved emotional regulation and self-esteem, and attendance remains high. All PP pupils accessed enrichment and cultural capital opportunities. Although SEMH demand remains significant, it has decreased over the academic year—from 52% to 45% of PP pupils accessing SEMH provision—highlighting the need to continue strengthening universal relational practice and targeted capacity.




Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	N/A
	

	
	






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	N/A

	The impact of that spending on service pupil premium eligible pupils
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